CREATIVE LEARNING RESOURCES
FOR 16-18 YEAR-OLDS

I’m fascinated by the creative process and interested in
how art can be a force for change.
The idea of creativity being important to us as human
beings became very popular after the First World War, not
only for artists but for everyone.
War has a long relationship with art. There are war artists,
war poets and war photographers, but what about peace?
What about peace sculptors or peace poets?
I hope you enjoy exploring these resources that will support
your students’ in making original work in response to the
provocation ‘What does peace mean to you?’

Bob and Roberta Smith, lead artist
14-18 NOW Make Art Not War programme
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INTRODUCTION
14-18 NOW is a five-year programme of extraordinary arts experiences connecting people
with the First World War. We believe in the transformative power of the arts to bring the First
World War alive for a new generation and the programme has commissioned leading artists
from around the world to create new works for the First World War Centenary. Our learning
programmes ask how art and artists can be a catalyst for young people’s critical thinking and
their emotional and moral engagement with the world and millions of young people have seen
or participated in 14-18 NOW projects.
Through Make Art Not War we now invite the next generation to respond creatively to the
possibility of Peace, for students to take the lead and to make their own work, developing
essential creative skills and harnessing the value of their own creative process. We hope
you enjoy these resources that offer a wealth of practical activities and a film-series for key
curriculum delivery through the UAL Awarding Body Diplomas, A Levels and the Extended
Project Qualification for 16-18 year-olds. All activities are underpinned by a focus on key
skills, competencies and five creative habits below, as originally identified by Bill Lucas and
colleagues at the University of Winchester:
Imaginative
Collaborative
Inquisitive
Disciplined
Persistent
Jenny Waldman CBE, Director 14-18 NOW
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FOREWORD
Creativity has always been important. Our creativity is very much part of what makes us
human. Today creativity is even more vital: as technology advances and Artificial Intelligence
becomes a reality, our ability to imagine, to exercise our curiosity, to challenge orthodoxies and
to make novel things and processes will be one of the ways in which we
are signally different from machines.
As a long-time researcher of creativity and as someone currently helping the Organisation of
Economic Cooperation and Development (OECD) to develop the new PISA test of Creative
Thinking, to be used with 15-year-olds for the first time in 2021, I see firsthand the growing
impact of creativity. For, perhaps sadly, we tend to value what we measure.
But don’t just take my word for it. Creativity and critical thinking are two of the most important
life skills according to the World Economic Forum and echoed in new Ofsted guidance for
inspectors about the focus on broader and richer curriculum. Education researchers are showing
just how valuable creative thinking is in helping us learn whatever we want or need to learn in an
increasingly complex world.
There are many challenging problems we face as a society and if we can begin to think and act
more creatively we might just solve some of them. Certainly creativity and creative expression are
the opposite of war and it is entirely fitting that we should be putting it at the centre of all of our
Make Art Not War resources.
Professor Bill Lucas, Centre for Real World Learning, University of Winchester
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HOW TO USE THIS PACK
The Make Art Not War programme is a suite of activities, provocations and project ideas that can
be used as a single unit of work across a term or in various combinations most useful to teachers
and tutors. Taken as a full package, Make Art Not War leads to a UAL Awarding Body Diploma
Live Brief or as an A Level Project Assignment, or Extended Project Qualification driven by the
question, ‘What does peace mean to you?’
At the heart of Make Art Not War is a series of short films featuring some of the country’s most
renowned artists, all of whom created work for 14-18 NOW. Anchored by an introductory film by
lead artist Bob and Roberta Smith, these films examine the creative ‘habits’ that enabled these
artists to make their work in powerful, inclusive and broad-reaching ways.
The Make Art Not War films and the artists they profile have inspired seven standalone activities
to help students dig deeper into their subject through the development of critical creative skills.
Each activity features:
A brief insight into the 14-18 NOW commissions and artists’ creative process, intended to
illuminate how they employ a particular creative skill.
An activity focused on particular creative habits or qualities described by the artist
These activities can be tailored to directly support students’ subject work in progress, or
can act as a scaffold towards a new activity. Each activity requires a minimum of one class
session and several activities require extended student work outside of the classroom.
The Make Art Not War resources also include:
Creative Sparks
Short thinking and making activities, to support creative ‘limbering up’ and help prepare
students to engage further.
Live Brief/Project Assignment
A major project task linked to 16 to 18 year-old course specifications. Students will conceive
and create a project response to the driving question, ‘What does peace mean to you?’

6

GETTING STARTED
Begin activity in the classroom with the central Make Art Not War film featuring lead artist Bob
and Roberta Smith. This film sets the tone and theme and will be the touchstone for students
throughout the programme.
The short film-series that follows this central film is a useful starting point to help your students
engage with the project, whether in an open session, in small groups or individually as journal
entries. Prompt student reflection of each film with the following questions:
What struck you as being most critical to the artist in terms of their creative process?
How does what they expressed resonate in your own thinking and creativity?
What question do you feel was most important to the artist as they conceived of and
created their work? Consider: the artist’s experience, previous work, emotions and
personality, as well as current events and the overall project context of the First World War
and its centenary.
In what ways did the artist’s 14-18 NOW commission represent a creative risk?
The 14-18 NOW commission had the First World War as its starting point. How do you
feel the artist engaged with that event through their work, and what commentary or
evidence from the film or the artist’s work supports that?

The 14-18 now artists were asked to think about war. But you are
the next generation and now we’re asking you to make art about
your experience of peace. Experience is the key word here. We all
hope you never have to face what past generations faced. Making
art about your experiences will make your voice stronger.
Bob and Roberta Smith

7

PEACE JOURNAL
In advance of undertaking the Learning Sequences or the Live Brief /Extended Qualification
stimulus, we would also encourage students to begin a Peace Journal, which could become
their project journal as they engage with Make Art Not War. The journal’s size, shape, etc.
doesn’t matter; it should be something students will use and be creative with.
Some suggestions for ‘breaking in’ the journal:
1

Ask students to visit their most peaceful space and think about the qualities it holds and
the feelings it evokes. Invite students to write and draw as they choose in response. It may
prove useful to visit this spot repeatedly across their Make Art Not War activity and to track
any change in perspectives and feelings that happens over time.
A

2

EXTENSION:
ask students to introduce an object or idea into their chosen space that could make
it even more peaceful.
What qualities are you interested in enhancing, extending or even introducing?
Record the results in your journal.

Daily or weekly, ask students to free write on a news story that is about war or conflict.
How does it make you feel? What does it make you think about?

Ask most people about peace and many of us will think about
peaceful places like places of worship, or we will think about
peace as an absence of activity. But of course when war ends,
life comes back; people begin to flourish, cities get rebuilt, new
shoots appear in land that was once mud. Peace can be quiet
and contemplative… but it can also be joyous and noisy, playful
and fun. Peace is a process we all take part in everyday.
Bob and Roberta Smith
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CREATIVE SPARKS
Simple to deliver warm-up exercises to stretch students’ thinking and
capacity in key creative habits. We encourage you to change, extend and
alter any of these exercises to suit your teaching and subject needs.
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CREATIVE SPARKS

BACK-TO-BACK DRAWING
Time required: 20-30 minutes
Useful for:
Exploring the links between verbal and visual language
Exploring collaboration and co-creating meaning
Exploring alternative ways to create and interpret ideas
Resources needed:
Blank paper
Postcards or magazine images
Pencils, biros or felt-tips
What happens?
1

Participants get into pairs and are seated back to back.

2

Give one person from each pair a postcard and ask them to not share it with their partner
but to study it for a few minutes; the other person gets a piece of paper and a pen/marker.

3

Explain that each pair has five minutes to ‘recreate’ the postcard using only verbal
description, with one partner describing the postcard scene while the other attempts to
draw it based on this description.

4

The exercise is stopped and the ‘drawers’ hand in their work without revealing it to their
partner. All drawings are placed on a table.

5

The person doing the describing is asked to look at the drawings and find the one they
described.

6

Reverse the task

Variation:
Limit the kind of description permitted, e.g. only describe the image in feelings, or in verbs,
or shapes and coordinates (e.g. there’s a large circle in the upper left-hand corner)
Reflection questions:
What pressure if any did you feel to ‘get it right’? What do you feel getting it right means in
this context?
In what ways was the interpreted image – the one created by the drawer – different from the
original? To what extent did it amplify or change the meaning of the original? Which image
did you prefer?
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CREATIVE SPARKS

FREE WRITING
Time required: 15 minutes
Useful for:
Generating ideas
Reflection
Resources needed:
Pencil or biro
Paper or journal
What happens?
1

Students write for three minutes, closely timed by the facilitator, who gives everyone
a phrase to begin with. It may be useful to show the rules below on the whiteboard:
This is about a stream of consciousness. You must not stop writing. Your pen must not stop
moving. Don’t worry about grammar, spelling or punctuation. Don’t worry if it makes sense.
If you get stuck, write anything until you get going again.

2

Set a beginning phrase relevant to the class and current work. Options might include:
A

‘Peace to me is…’

B

‘A world at peace would be a world…’

C

‘Make peace not war…’

3

When finished, students circle three words or phrases they find interesting.

4

In pairs or small groups, discuss what was written and the circled words.

Reflection questions:
How did it feel to do this exercise? How did it feel, or not feel, like other forms of writing?
How else might you use this exercise, e.g. as ongoing reflection or to focus or even to
create a plan of work?
NOTE:
The Surrealists used a similar activity called Automatic Writing to generate artistic and literary
ideas, some of which they believed were transmitted through this activity from the after-world!
An adaptation of Automatic Writing in visual art by some Surrealist artists is called automatism.
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CREATIVE SPARKS

HIDDEN WONDERS
Time required: 20-30 minutes
Useful for:
Exploring collaboration and co-creating meaning
Beginning a dialogue about using curiosity about the everyday as a spur to creative exploration
Reinforcing the value of taking a multi-sensory approach to discovery and idea generation
What happens?
1

In pairs, students find an object/space in the room that they think few people have noticed.

2

They create a story of this object/space that they can tell to the wider group in no more than
a minute; or, they find a way to curate or isolate the space so that it is framed as something
unique and distinctive.

Extension:
Using random objects and materials – around the classroom or in your rucksack –
enhance the ‘story’ of your discovery to more powerfully convey it to other observers
Individually or in pairs, apply this exercise to a space outside the classroom.
Photograph the space; tell its story.
Reflection questions:
What did you notice about how you worked during this exercise, both as a pair and in
relation to others in the group?
How might you adapt this exercise as a stimulus for developing a creative enquiry or further
exploring something you’re already interested in?
To what extent do you regularly consider banal or common spaces as potential sources of
creative inspiration?
What’s the value of using a multi-sensory approach to discovery and idea-generation? How
is this different from starting with a Google search?
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CREATIVE SPARKS

OBJECTS
Time required: 20-30 minutes
Useful for:
Introducing abstract approaches to reflection
Beginning a dialogue about using curiosity about the everyday as a spur to creative
exploration
Reinforcing the value of taking a multi-sensory approach to discovery and idea generation
Exploring the challenges and value of co-creation
What happens?
1

Ask students to bring in an object that is important to them and says something to them
about peace. They are to consider the object’s use and history, its physical characteristics,
texture, shape, weight and what emotions, memories and experience it evokes.

2

Objects can be shared as a whole group, in pairs or in small groups. In all cases, students
should talk about what their object is: its use, its history, why it is interesting or important
and what it says to them about the theme.

Extension:
In a topic or subject context, students work in small groups to use their objects together
to tell a ‘story’ or convey an idea about the theme. They think about mood and emotional
impact; less about literal connections
Reflection questions:
How did you find the process of having to select an object to represent yourself or an idea
or topic? How did it feel to then share this with others?
How might you adapt this exercise as a stimulus for developing a creative enquiry or further
exploring something you’re already interested in?
What might be the value of using an abstract, multi-sensory approach to discovery and
generating ideas?
How did combining your objects change the meaning of your own object, and the meaning
of what you were trying to convey?
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QUALIFICATION LINKS
AND SPECIFICATIONS
The Make Art Not War programme supports the UAL Awarding Body suite of Diplomas as well
as the following qualifications at GCSE and A Level. The resources also indicate areas of more
specific qualification relevance at the end of each activity:
AQA English Language GCSE (AQA-8700-SP-2015): 3.1.2 Writing - Of particular relevance
are activities that support students’ ability to use language imaginatively to create emotional
impact, including the Peace Journal.
https://filestore.aqa.org.uk/resources/english/specifications/AQA-8700-SP-2015.PDF
AQA Art & Design A Level (AQA-ART-SP-2015) - Numerous starting points for both
Component 1 (Personal investigation) and Component 2 (Externally set assignment). The work
of several project artists is particularly relevant to 3.4 Fine art and 3.7 Three-dimensional design.
https://filestore.aqa.org.uk/resources/art-and-design/specifications/AQA-ART-SP-2015.PDF
AQA English Literature A Level (AQA-7711-7712-SP-2015): 4.2 Texts in shared context;
4.3 Independent critical study: texts across time; Option 2A: WW1 and its aftermath. Activities
enable students to understand and reflect on the First World War from a variety of modern
and creative perspectives, many of which use writing and literature as inspiration.
https://filestore.aqa.org.uk/resources/english/specifications/AQA-7711-7712-SP-2015.PDF
AQA English Language A Level (AQA-7701-7702-SP-2015): 4.3.2 Original writing. All of the
Make Art Not War project activities and films offer unique stimuli for writing about the power of
storytelling and persuasion.
https://filestore.aqa.org.uk/resources/english/specifications/AQA-7701-7702-SP-2015.PDF
AQA Geography A Level (AQA-Geography-7037-SP-2016): 3.2.2 Changing Places.
The resource provides starting points for explorations of place-based meaning and how it
changes over time.
https://filestore.aqa.org.uk/resources/geography/specifications/AQA-7037-SP-2016.PDF
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LEARNING SEQUENCES
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Learning Sequences 01

IMAGINATION:
CONFIDENCE IN ORIGINAL THINKING
ANNA MEREDITH, FIVE TELEGRAMS

I try to write a whole bunch of ideas. Some of them are words; some of them are tiny little bits
of music. It’s about finding a way in.
Anna Meredith

Image: Five Telegrams: Sender by Anna Meredith and 59 Productions, at the Royal Albert Hall 2018. © Justin Sutcliffe
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Renowned musician and composer, Anna Meredith was initially daunted by her 14-18 NOW
commission, but her clarity of thinking and creative process guided her towards a work that was
epic in scope and intimate in feel. Using Meredith’s creative confidence as inspiration, this activity
will help students find new ways to harness and strengthen their own creativity.
Five Telegrams was a collaboration between Anna Meredith, one of the country’s most exciting
contemporary composers – widely acclaimed for her genre-bending album Varmints – and 59
Productions. The work, in its world premiere, opened the 2018 BBC Proms and was synced to
spectacular visuals projected onto the external façade of the Royal Albert Hall whilst Meredith’s
score was performed inside.
Creative process:
Meredith often creates abstract maps referencing the shape, size and feeling of what she’s after,
filling manuscript paper not only with notation but also pictures and words that help her capture
the musical ideas she wants to articulate. She likes to ‘work small’, finding her way into big ideas
from starting points that are by turns simple, abstract and deeply meaningful. Though a musician,
Meredith’s creative process often starts outside of music and she demonstrates clear confidence
in finding her way into a brief by exploring widely.
Watch the Make Art Not War film featuring Anna Meredith
Skill-building activity: Making creative connections
This activity asks students to generate an original idea that builds self-awareness about their own
creative process and which expands their ‘toolkit’ for creative thinking. You may find the Creative
Sparks exercise Hidden Wonders to be a useful warm-up to this task.
You’re going to develop and express an original idea on the subject of peace – something you can
share with your class or a small group.
Your starting point might be a current event, a personal experience, a conversation you’ve
had, a quotation you’ve read, etc. It can be anything at all.
If you are struggling for an idea, it might prove helpful to Free Write starting with the phrase,
‘The last time I found peace…’
Think about the form you are most inclined to express your idea in, e.g, a short piece of
writing, a drawing, a photograph, etc. There is no right or wrong choice.
As you create your response, consider the following questions:
-

What does your idea look like; what does it sound like?

-

What’s its texture and shape?

-

How does it move, e.g., sluggishly or swiftly; like a cat or bird; like fog or mist?

-

Give your idea an emotional voice: in this voice, what’s the first thing it would say
or do to someone encountering it for the first time?
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Return to the form in which you’ve chosen to express your original idea about peace,
e.g. writing or drawing… and discard that form. Your task is now to express your original
idea in a form that feels radically different.
For instance, if your initial notion is to write or draw your idea, instead choose a means of
expression that is non-visual, e.g. singing or a sound collage.
Whatever new form of expression you choose, do not lose track of your original idea. It is
still important that it somehow be expressed through this new form.
In class, share your original idea in whatever media (or by whatever method) you choose,
either with the whole class, a partner, or in small groups. Discuss:
a

What inspired your idea, providing as much detail as possible about the thinking and
activity that led you to choose that idea.

b

How it felt to answer questions about the ‘personality’ of your idea, and what it might
have added to your thinking about it.

c

How it was to have to alter the form you expressed your idea in, and what new
qualities and dimensions this altered form may have added for you.

d

How you might use or adapt this process to create insight or find a ‘way in’ to a
subject or idea you’re currently exploring or interested to explore.

e

Share your ideas in discussion

View Anna Meredith’s Make Art Not War film again and consider the following ideas
and questions:
Five Telegrams combines music and light projection. How does this mixed media approach
change your perception of the work?
In a recent Guardian interview, Meredith said she writes not by listening to music but by
visualising ‘a violin made of steel, paperclips [becoming] liquid…seals at a disco.’ How far
can you let your own imagination roam in thinking about how to express your original idea
about peace?
How might Five Telegrams be an expression of peace?
Qualification connections:
AQA English Language GCSE: This activity supports 4.2 Explorations in creative reading
and writing, particularly honing and demonstrating narrative and descriptive skills.
AQA Art & Design: This project’s marriage of music with large-scale architectural projection
and synchronised lighting design has particular relevance to 3.8 Photography, in the areas
of experimental media, multimedia and moving imagery.
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Learning Sequences 02

COLLABORATION AND CO-CREATION
MARC REES, NAWR YR ARWR / NOW THE HERO

Sometimes I’ll describe myself as an archaeologist… I’m going to dig in a site which will
reveal lots of different layers which I’ll hand to an artist and help them reinterpret what’s there.
Then I’ll create an experience from that.
Marc Rees

Image: NAWR YR ARWR (NOW THE HERO) by Marc Rees at The Brangwyn Hall, Swansea 2018. © David Brangwyn
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Marc Rees’ 14-18 NOW commission relied on his creative intuition, and on his active, fluid
collaboration with a variety of artists, musicians and performers. This activity asks students
to open a creative dialogue with others and by doing so to discover how their own ideas and
projects can take on powerful new dimensions.
At the heart of Marc Rees’ Nawr yr Arwr / Now the Hero is a requiem composed by Owen
Morgan Roberts and realised from an original collaboration by Roberts and composer Jóhann
Jóhannsson, featuring a libretto by Owen Sheers sung by world-famous choir Polyphony. The
performance moves through scenes reflecting on war, peacetime unity and harmony via a battle,
a wedding party, a protest dance and a wake. It culminates with a Harvest Gathering, curated by
artist Owen Griffiths, including soup made with local ingredients as featured in Frank Brangwyn’s
British Empire Panels, an epic yet little-known series of paintings commemorating the countries
that supported Britain in the First World War.
Creative process:
Rees needed to find a personal connection to the First World War, which he discovered in Brangwyn’s
commemorative paintings. Using Brangwyn’s work as a starting point, Rees drew in visual artists,
composers, performers and musicians to help him create a wide-ranging expression of conflict,
loss, hope and peace. This dialogue and exchange drew from personal passion and experience.
Watch the Make Art Not War film featuring Marc Rees
Skill-building activity: Collaborating and Co-creating
The creative process that Marc Rees applied to Nawr yr Arwr / Now the Hero was about the
interplay between objects, places and ideas. Above all, it was about the dialogue and creative
exchange between him and others, which he used to deepen and expand the final work.
This creative skill-building activity is a way for students to find new ‘ways in’ to ideas and subjects
in a similar way. It requires roughly 15 minutes in class, some time outside of class, and 15
minutes in a subsequent class session.
Conduct an internet search on famous quotations about peace. When you’ve found a
quotation that interests or moves you, write it down on a piece of paper
Find a partner and exchange your selected quotation for theirs. In turn, describe what it is
about the quotation that has captured your attention: it could be the writing, the phrasing,
the author. Whichever partner is listening should make notes.
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Take home your partner’s peace quotation and with that quotation and your notes in mind,
select an object you feel might enhance or challenge your partner’s thinking about the
quotation. Don’t overthink your selection. Be instinctive: if you see an object or photo that
you feel is right, use it.
In class, exchange objects: discuss why you chose what you chose for your partner, and
how it feels to receive what they gave you. Consider the following questions:
a

How does your partner’s response make you feel…about your quotation, its author,
or your own ideas about peace?

b

What was your intention in giving your partner this particular response? What might
that intention say about your own attitudes to peace?

c

How might you use or adapt this process to create insight or find a ‘way in’ to a
subject or idea you’re currently exploring or interested to explore.

Share your quotations and objects in discussion.
Write your own version of your selected quotation. In small groups, exchange these original
quotations anonymously and read them aloud. These could become starting points for
writing or making around a particular aspect of, or perspective on, peace.
Watch the Make Art Not War film featuring Marc Rees
Marc Rees describes himself as an ‘archaeologist’ while doing initial research and
development and a ‘conductor’ when the work becomes public. How might wearing
different conceptual ‘hats’ – in addition to artist – enhance Rees’ approach to developing
ideas and work?
How might Nawr yr Arwr / Now the Hero be an expression of peace? How is this message
conveyed through Rees’ work and process?
Qualification connections:
AQA Geography: This activity directly supports 3.2.2.2 Meaning and representation, with
particular relevance to how place-based meaning is created and changes both through the
passage of time and through intentional creative intervention.
AQA Art & Design: Rees’ interrogation of Brangwyn’s paintings supports 3.4 Fine art
through the development of students’ ability to interpret ideas, feelings and meaning in fine
art, as well as exploring questions of intended audience and scale.
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Learning Sequences 03

INQUISITIVE:
CURIOSITY AND RESEARCH AS INSPIRATION
KATRINA PALMER, THE COFFIN JUMP

I was reading, I was making lots of notes, looking at images, watching films, visiting archives,
listening to audio recordings, not knowing what I was going to make the work about.
Katrina Palmer

Image: The Coffin Jump by Katrina Palmer, Yorkshire Sculpture Park 2018. © Jonty Wilde
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Katrina Palmer is a visual artist whose work, The Coffin Jump was inspired by the role of women
in the First World War, with specific reference to the all-female First Aid Nursing Yeomanry (FANY),
who helped to treat and evacuate wounded men from the battlefields. Palmer’s work, installed
at the Yorkshire Sculpture Park, comprised an inscribed fence above a trench. Occasionally
activated by a horse and rider, the artwork combines sculpture, soundtrack and performance,
symbolising the new freedoms afforded to women in the war.
Creative process:
When commissioned by 14-18 NOW, Palmer had never heard of the First Aid Nursing Yeomanry.
She allowed her research into FANY to range widely and remained actively open to any idea she
came up with, no matter how ‘stupid or silly’ she initially felt it might be. By engaging with her
curiosity and intuition in this way, Palmer’s research provided her not only with knowledge and
insight into FANY and the First World War but also clarified what she felt was important to express
about the war, and about FANY’s contribution to peace.
Watch the Make Art Not War film featuring Katrina Palmer
Skill-building Activity: Research as Inspiration
This activity asks students to activate their intuition to find new insights into existing subjects
as well as the sparks of new ideas. It positions the process of research not as a supporting or
adjunct activity, but as a key driver of ideation and creativity.
You are going to explore the Child Art Movement, as explored in this short Make Art Not
War film featuring lead artist, Bob and Roberta Smith
Your task is to write up to a side of A4 – or create an artwork – on any aspect of the
Child Art Movement described in this film. There is no right or wrong choice of topic.
That said, your writing or artwork must address each of the following:
a

How your chosen aspect of the Child Art Movement links to your own experience
of creativity: what it means to you, where you find it.

b

How the Child Art Movement resonates with the world we now live in

You are free to conduct your research however you choose… with one caveat: try to start
with an alternative to the Internet. Some possible starting points:
a

Watch children at play

b

Do something creative that you enjoy

c

Write in your Peace Journal

d

Listen to music or visit an art gallery

e

Spend time in a park or place of nature

Your written response or artwork must clearly describe your non-Internet starting point and
how it provided a way in to your research.
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In class, present your responses either as a whole class or in small groups. Following are
some suggested discussion questions:
a

How did it feel to be restricted in your use of the Internet for research?

b

What did you gain – or lose – from the requirement to work in a more tactile,
sensory way?

c

How might you use or adapt this process to find a ‘way in’ to a subject or idea you’re
currently exploring or interested to explore?

View the Katrina Palmer Make Art Not War film again and consider the following ideas
and questions:
Palmer’s work combines sculpture, soundtrack, words and performance. In your research,
how might you use a variety of stimuli – objects, sounds, movement – to enhance your
response to this task? You may wish to revisit the Objects exercise in Creative Sparks.
On Palmer’s website (https://ysp.org.uk/exhibitions/katrina-palmer), potential visitors to The
Coffin Jump are warned that ‘the horse may appear at the following times but this cannot
be guaranteed’. To what extent is uncertainty or discovery a critical aspect of creativity, both
for you and in the Child Art Movement?
How might The Coffin Jump be an expression of peace? How is this message conveyed
through the work?
Qualification connections:
AQA English Language GCSE: This activity’s focus on alternative approaches to writing and
research – in particular using sensory stimuli – supports students’ ability to develop multiple
sources of inspiration for writing.
AQA Art & Design: Palmer’s combination of installation, performance (via the rider and
horse) and language is an intriguing stimulus for work in 3.7 Three-dimensional design.
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Learning Sequences 04

DISCIPLINE:
REFINING AND REDRAFTING
DALJIT NAGRA, FIERCE LIGHT / ON YOUR ‘A 1940 MEMORY’

To me, poetry seems like the world. It is everything.
Daljit Nagra

Image: © Proudfoot
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One of Britain’s most celebrated poets, Daljit Nagra lives and breathes his art form, finding
inspiration and ideas in the everyday and in epic events like the First World War. He views
curiosity and the ability to refine work as being essential to creativity, seeing these qualities as
having equal value as he seeks to produce work that is fresh, contemporary and personally
meaningful.
Fierce Light brought together leading poets to create new works that endeavoured to explore
contemporary events while also contemplating the First World War. Daljit Nagra’s contribution
was On Your ‘A 1940 Memory’, through which Nagra created a reflective dialogue with one of the
war’s most notable figures, the poet-soldier Siegfried Sassoon.
Creative process:
Once he has begun drafting a poem, Daljit engages in a highly iterative development process in which
every word, phrase and point of punctuation is carefully scrutinised over the course of months or even
years. For him, each word has a precise value: each phrase, an exact meaning and relationship to all
other phrases in the poem.
Watch the Make Art Not War film featuring Daljit Nagra
Skill-building activity: Refining and Redrafting
This activity, which requires about 15 minutes before class and about 30 minutes in class,
helps students activate their senses as a source of inspiration while also exercising questioning
‘muscles’.
On your way to class, time yourself over a period of 2-3 minutes. During this period, you
are to actively and consciously open all of your senses to what is around you: sight, sound,
smell, touch, even taste. Focus on these senses and what they gather to you.
From your timed period, identify one sensory experience – a sight, a sound, a smell, etc. –
that has stuck in your mind, for whatever reason. There is no right or wrong choice; this is
purely about what interests you.
On a computer, type out your sensory experience in as much detail as possible: what it
was, where/when it happened, any other detail you can remember. Do a word count of
what you’ve written. Write it only once; don’t refine it. Print out three copies.
In class, partner with two other classmates. Each of you will read your sensory experience in
turn, with your classmates asking questions that aim to sharpen and refine your description
so it is as true as possible to your actual experience
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Ask questions that seek to expand the breadth, depth and precision of the description. For
example, if a starting description is ‘a shadow flashed across the empty seats across from
me while I was on the Tube this morning,’ some questions might include:
-

Which line were you travelling on? What do you mean by ‘flashed’? Who else was
in the carriage or section you were travelling in? (describe them). What were you
doing when this happened and why did it grab your attention and interest? What was
your mood before you saw the shadow and how did seeing it change how you were
feeling or what you were thinking about? What feelings or memories did it evoke?

You’ll have about 15 minutes in total to share your sensory experiences and ask questions.
-

Don’t overthink the questions. Go with your instinct: what do you really want to
know? What intrigues you about what’s been described to you?

Once you’ve finished sharing and questioning, you’ll have about another 15 minutes to
redraft your sensory experience description, aiming to make it as true possible to that
moment and its effect on you.
-

There is a catch: your new description must be half the word count of your initial
draft, so you will need to make some choices about what’s important to keep and
what can be discarded.

Prepare to share your sensory moments in discussion
View Daljit Nagra’s Make Art Not War film again and consider the following ideas
and questions:
On Your ‘A 1940 Memory’ is inspired by Daljit’s interest in Siegfried Sassoon and his work.
Who inspires you on the subject of peace, and how might you use their life and work as a
starting point for your own exploration of this subject?
In his film, he describes how poetry ‘saved him’ from depression and a difficult childhood.
What art form or place or activity do you find solace in? How might this be a starting point
for an exploration of the importance of peace?
Qualification connections:
AQA English Literature A Level: 4.3 Independent critical study: texts across time. This
activity supports students in understanding and applying innovative approaches to
interpreting and comparing literature on specific themes, particularly themes relevant to the
First World War.
AQA English Language A Level: 4.3.2 Original writing. This activity explores the use of
poetry in the First World War not only as storytelling but also as persuasion and even
information, conveying an experience of that war in ways that often ran counter to
government propaganda or journalism.
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Learning Sequences 05

PERSISTENT:
TAKING CREATIVE RISKS
JEREMY DELLER, WE’RE HERE BECAUSE WE’RE HERE

I wanted to make a contemporary memorial to mark the centenary of the Battle of the
Somme, one that moved around the UK with an unpredictability in which the participants,
by their actions, took the memorial to the public.
Jeremy Deller

Image: We’re here because we’re here, 2016
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We’re here because we’re here, by Turner Prize-winning artist Jeremy Deller with National Theatre
Director Rufus Norris, commemorated the centenary of the first Battle of the Somme by having 1,400
volunteers appear across the UK in First World War uniforms, representing the more than 19,000 men
who died the first day of that battle. None of the ‘soldiers’ spoke; when approached by members of
the public, they handed people cards with the name, rank and serial number of a soldier who died at
the first Battle of the Somme, thereby linking the past and present in a powerful, visceral way.
Creative process:
Deller has often talked about his love of language and how he uses well-known forms – song lyrics,
slogans, sayings on t-shirts – to subvert messages and create new meaning. Though we’re here
because we’re here is most obviously a visual event, it is also about language largely via its absence:
Deller’s soldiers can neither speak about their experience, nor control it. The result is a moving and
subversive commentary on war and those who bear its heaviest burden.
Watch the Make Art Not War film featuring Jeremy Deller
Skill-building Activity: Taking Risks
This activity is in two parts, either of which can be done on its own. It asks students to step out of
their creative comfort zone and in doing so find fresh and deeper perspectives on ideas and events.
Taken together, the activities explore the unique combination of curiosity, imaginative thinking and
risk-taking that Deller employed to create his work.
Part 1
Deller’s work was a commemoration, which is temporary and time-based – an event,
not an object. Write or sketch how Deller’s work might become a memorial: something
permanent that endures over time. Consider the following questions:
a

What’s the effect of a commemoration vs. a memorial, in terms of aesthetic and
emotional impact? Which idea do you find more powerful and why?

b

Where would your memorial be located? Might its location shift, and if so how and why?

c

To explore co-creation, pair with a classmate and discuss/conceive how you might
combine your ideas to greater effect and impact. Present this co-created concept to
the whole class alongside your ‘solo’ idea, comparing and contrasting each.

d

To explore critical reflection, ask at least three classmates to respond to your idea
and demonstrate how you’ve incorporated their responses into a revised version of
your memorial idea.

Part 2
The impact of we’re here because we’re here relied heavily upon the ability of its ‘soldiers’ to
exist convincingly in the midst of an unsuspecting, perhaps sceptical public. This part of the
activity puts you in the same position as a challenging ‘way in’ to the subject of war and peace.
For an entire class period, you will live in the guise of a character from a particular event
in history that evokes a response relating to war or peace. Your character should not be
someone obviously famous, e.g. Winston Churchill. It should be an everyman/woman,
caught up in a particular moment and with feelings and opinions about that moment.
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You must represent your character with a single physical signifier, e.g., an item of clothing or
an object.
In choosing your signifier, think about:
a

What interests you about this character and the event you’re representing

b

Who they are as a person: their family and friends, how they feel about their work and
society, their hopes and fears, how the historical event has affected or may affect their life

c

How they feel about war or peace

Consider whether your character is silent (like Deller’s soldiers) or whether you wish to have
a different kind of interaction with whomever you meet.
You will have timed conversations with other ‘characters’ in class, lasting no more than
five minutes. Ask them questions; as you are in turn asked questions, mark how it feels in
character to respond.
Whole-class discussion with the following prompts:
d

How easy or difficult was it for you to embody your character and explore their
responses to your chosen historical event?

e

Did you find that your responses changed as you were questioned? If so, how did
that change how you felt about your character and the event?

f

How might you use or adapt this process to create insight or find a ‘way in’ to a
subject or idea you’re currently exploring or interested in?

View Jeremy Deller’s Make Art Not War film again and consider the following ideas
and questions:
In what ways was Deller’s commemoration ‘contemporary’, i.e. how did We’re here because
we’re here bring a century-old conflict into the public consciousness in a meaningful way?
Watching the film, what do you notice about how the public responded ‘live’ to the soldiers
We’re here because we’re here had a huge social media ‘footprint’, part of which was
planned for and part spontaneous. How important might ‘reach’ be to your idea and how
could you consciously incorporate this into your response?
How might we’re here because we’re here be an expression of peace?
Qualification connections:
AQA Geography A Level: Deller’s work created momentary yet profound alterations in a
variety of environments across the UK, encouraging thousands of people to reconsider
these spaces. A variety of starting points for work under 3.2.2 Changing places.
AQA English Language A Level: 4.3.2 Original writing. Alternative perspectives on, and
approaches to, storytelling and persuasion.
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Learning Sequences 06

PERSISTENT:
CHALLENGING ASSUMPTIONS
YINKA SHONIBARE, END OF EMPIRE

I’m interested in where people come from, I can’t be defined without the British-colonial
experience of my birth and background. I don’t exist without it. My biggest preoccupation is
with the idea of universal humanism. We all influence each other.
Yinka Shonibare

Image: End of Empire by Yinka Shonibare, MBE Turner Contemporary, Margate 2018. © Stephen White
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In his work, End of Empire, Yinka Shonibare explored how the new alliances forged in the First
World War changed British society forever and continue to affect us today. Shonibare’s work
featured two of his signature figures attired in African fabrics, their globe-heads highlighting the
countries involved in the First World War. Offering a metaphor for dialogue, balance and conflict,
the entire work pivoted almost imperceptibly in the gallery space at Turner Contemporary,
Margate, symbolising the possibility of compromise and resolution between two opposing
forces. How has immigration contributed to the British culture in which we live today? How have
immigrants shaped what it means to be British?
Creative process:
Shonibare is interested in ‘the politics of representation’, as expressed in how individuals
and cultures physically represent themselves and thus create meaning for others. By placing
anonymous, mannequin-like figures in playful contexts as he did in End of Empire, Shonibare
asks people to question how they present themselves in the world.
Watch the Make Art Not War film featuring Yinka Shonibare
Skill-building activity: Challenging Assumptions
End of Empire uses the First World War as a vehicle to explore critical social justice issues still
present today. This activity asks students to engage with critical thinking about past and present
events and to develop ideas that challenge assumptions about both. Students should record how
these aspects of their thinking evolve as they respond to the activity.
Considering current events and news, write down 1-3 non-military ‘wars’ that are
happening right now – not conflicts between nation-states or military groups, but conflicts
about ideas, opinions or beliefs.
Think about the following questions:
a

How do the ‘sides’ define themselves? How do they characterise those who
oppose them

b

Does each side have geographic or demographic characteristics? How do these
characteristics affect their view of the conflict

c

What does each side thinks it’s fighting for? What might ‘winning’ look and feel like,
and what might happen as a result?

Write or sketch an idea that renders one of these conflicts in the parlance of a military war.
Possibilities might include:
d

A motivational slogan and poster, e.g. ‘Keep Calm and Carry On’

e

A Public Warning circular

f

Reportage from a ‘battle’ in the conflict

g

A uniform

h

Lyrics for a motivational song for ‘soldiers’ in the conflict, e.g. It’s a long way to
Tipperary or we’re here because we’re here
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Work individually, then discuss your idea in small groups, considering the following questions:
i

How did rendering a contemporary conflict in the language of war change how you
viewed the conflict and its players?

j

Comparing ideas within your group, what do they have in common and what’s
different?

k

To what extent are your conflicts already part of broader ideological wars – e.g., the
war on drugs, the war on terror – and what might this mean for their escalation and/
or resolution?

View Yinka Shonibare’s Make Art Not War film again and consider the following ideas
and questions:
Shonibare’s work nearly always features brightly coloured African fabric, whether clothing
figures or adorning objects. What do you think this ‘signature’ artistic component of his
work conveys about Shonibare’s intentions as an artist?
End of Empire features two identical figures – with globes for heads, their bodies clothed in
African fabric – balancing on a teeter-totter (see this short video: https://www.1418now.org.
uk/commissions/end-of-empire/gallery/#item-1). How does this combination of anonymous
figures engaged in a playground activity create tension and meaning?
How might End of Empire be seen as an expression of peace
Qualification connections:
AQA Art & Design A Level: Inspiration for Component 1 (Personal investigation)
and Component 2 (Externally set assignment) as well as perspective on 3.7 Threedimensional design.
AQA English GCSE: Supporting 3.2.1 Writing, this skill-based activity requires students to
use language imaginatively for emotional impact while also encouraging them to play with
words in a variety of media and consider how the medium affects the message.
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Learning Sequences 07

PERSISTENCE IN UNCERTAINTY
RACHEL WHITEREAD, NISSEN HUT

The making of things, that’s the bit that I love. The process is always enjoyable once I know
what I’m going to make, but it can be quite painful figuring out what that bit is.
Rachel Whiteread

Image: Nissen Hut, part of the Shy Sculpture series, Dalby Forest, North East Yorkshire 2018.
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Turner Prize-winning sculptor, Rachel Whiteread’s 14-18 NOW commission focused on what she
describes as ‘the first flat-pack building’: a Nissen hut, a prefabricated military structure invented in
the First World War. By casting in concrete the interior space of a Nissen hut, she turned it inside out.
Whiteread’s work stands within Yorkshire’s Dalby Forest, which came into being in 1919 to replenish
the nation’s strategic timber reserve after the First World War. Nissen huts were utilised in the labour
camps created to support the planting of Dalby Forest. They were also used in prisoner of war camps
in this and other forests across the country.
By focusing on empty space and transforming it into sculpture, Whiteread created a haunting
testament to the war’s impact on every part of the British landscape.
Creative process:
For Rachel, the creative process around a large-scale project like Nissen Hut begins with precision:
making measurements and taking photographs of existing Nissen huts, while also recording the
structure’s most minute physical characteristics. From there, models are made and materials are
played with until she settles on the combination of qualities that best convey her idea. This process
is disciplined and exacting, but she is also open to the ‘happy accident’ that takes her work in new,
unexpected and often more powerful directions.
Watch the Make Art Not War film featuring Rachel Whiteread
Skill-building Activity: Persistence and Discipline
Using a single object as a whole-class starting point, students will create, craft (and re-craft) a
personal statement about peace, in the process focusing on the discipline of honing the meaning
and impact of an idea. Everyday objects work best as stimuli; objects charged with obvious
meaning can limit the value of the activity.
For this activity you’ll need post-its, a clear table in the centre of the room, and your object placed
on that table to add clarity and emphasis to students’ observation and work. You may find the
Creative Sparks activities Free Writing or Objects to be a useful warm-up to this task.
Get a pen/pencil and paper ready. I’ve brought in an object and we are going to do a Free
Write starting with the phrase, ‘This is not a (eg; spoon)…’
From your Free Write, select one object noun (e.g., spoon or spaceship) and up to five
verbs and adjectives. Write each word on a separate sticky note.
Using only your sticky note words, you’re going to arrange them to create a statement
about your object as an instrument for peace…but hold on, there’s a twist.
In her film, Rachel Whiteread says ‘I sometimes just sort of close my eyes during the making
of something just to see what happens.’ That’s what you’re going to do: arrange your
words with your eyes closed.
Now find a partner and read each other’s post-note statements. Write on additional sticky
notes some alternative verbs and adjectives that you think might enhance their idea.
You have another few minutes to re-craft your statement using your partner’s offering or
any words that their offering has inspired. Think about whether to keep your eyes open or
closed: perhaps try several times, alternating strategies. Repeat with new partners as long
as desired.
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Discussion questions in pairs and/or for whole class:
a

What was different or useful about using an object stimulus and free writing to generate
an idea?

b

How did it feel to close your eyes while you rearranged your words? How was the result
different from if you’d carefully crafted your idea with eyes open?

c

What was your initial response to having someone else analyse your statement? How did
it feel to have new words added into the mix?

d

How you might you use or adapt this process to create insight or find a ‘way in’ to a
subject or idea you’re currently exploring or interested to explore.

View Rachel Whiteread’s Make Art Not War film again and consider the following ideas
and questions:
What might the artist have been trying to convey by creating an artistic ‘negative’ of a
Nissen hut, as opposed to working with the ‘positive’ idea of the structure?
How might you translate the notion of negative space into your own creative thinking
process, whether about peace or about other subjects?
One of Rachel’s grandparents fought in the First World War; another was jailed for being
a conscientious objector. How might this have affected Nissen Hut, and what personal or
family history might bear on your own ideas about this subject?
How might Nissen Hut be seen as an expression of peace?
Qualification connections:
AQA Art & Design A Level: Inspiration for Component 1 (Personal investigation)
and Component 2 (Externally set assignment) as well as perspective on 3.7 Threedimensional design.
AQA English Language A level: 4.3.2 Original writing. Alternative perspectives on,
and approaches to, storytelling and persuasion.
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LINKS AND FURTHER READING
14-18 NOW Learning
1418now.org.uk/learning-engagement
Imperial War Museum
iwm.org.uk/learning
BBC
bbc.co.uk/ww1
The Power of Creative Thinking
thersa.org/discover/publications-and-articles/rsa-comment/2017/11/the-power-of-creativethinking
A Five-dimensional Model of Creativity
winchester.elsevierpure.com/en/publications/a-five-dimensional-model-of-creativity-and-itsassessment-in-scho
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Make Art Not War has been created to encourage young people to develop and nurture essential
creative skills and root these in their study.
The 14-18 NOW programme produced by ArtsMediaPeople has been devised with leading
contemporary artist, Bob and Roberta Smith, leading academic Professor Bill Lucas, director of the
Centre for Real World Learning at the University of Winchester and the former CEO of Creative &
Cultural Skills, Pauline Tambling CBE.
Bob and Roberta Smith
Bob and Roberta Smith OBE RA, is a leading contemporary artist, writer, author, musician, and
art education advocate. Known for this ‘slogan art’ he is also associate professor at Sir John Cass
Department of Art. He considers art as a human right and has long believed in the place of creativity
and art in education. He was a lead artist for the 14-18 NOW commission in 2014, Lights Out and is
the lead artist for Make Art Not War.
Centre for Real World Learning, University of Winchester
Bill Lucas is Director of the Centre for Real-World Learning and Professor of Learning at the University of
Winchester. In 2017 he was appointed to be the co-chair of the new PISA 2021 test of Creative Thinking
which will draw on his acclaimed five-dimensional model for creativity.
For Make Art Not War, as a writer and creativity advisor, working with Ellen Spencer he has edited and
generated a suite of curriculum materials to impact creative approaches to learning for 16-18 year olds.
Creative & Cultural Skills
Creative & Cultural Skills is an independent charity and licensed Sector Skills Council that champions nontraditional progression routes into the and through the workforce. They deliver activities for young people
through their National Skills Academy network and promote careers advice, guidance and apprenticeships.
For Make Art Not War, each of the leadership colleges is working with an artist mentor for the duration
of the programme.
The programme is delighted to be collaborating with the UAL Awarding Body and the Sixth Form
Colleges Association.

